Teaching and learning in 2020 - template for feedback

Please complete the attached cover sheet when sending feedback, indicating the questions to which a response is being provided and contact details of the person for any follow-up discussion.    
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QUESTIONS

	Q1: What teaching and learning strategies work best in personalising learning, especially in core subjects and for particular underachieving groups?


Our experience in running Study Support (out of school hours learning opportunities) suggests that time spent on meta-cognition and the development of the right emotional climate pays dividends in terms of deeper reflection and the ability of young people to engage more personally with their learning. Applying a range of thinking skills that develop creative, practical and analytic aspects  (“successful intelligence” after Robert Sternberg) forms a useful backdrop. The contexts in which these skills are applied will differ and young people need time to model where the use of these ‘meta’ skills can be appropriately applied and which ones suit them best. Time needs to be invested in finding different keys for young people to think about their strengths and weaknesses in their approaches to learning that go beyond simplistic labels that some learning styles approaches advocate. 

In our experience the multiple intelligence models is a good starting point for young people to develop a more reflective stance and to provide motivation, particularly for underachieving groups, as young people to work on their self-belief from a position that they can be good at something.

Time invested in getting into the ‘flow’ of activity has been invaluable for young people making more personal sense of a learning task. This requires scaffolding the learning environment through creating a sense of trust amongst the group, creating different emotional moods through energisers and stillness and providing emotional coping strategies for working through frustration and difficulties. The processes involved are as important as the knowledge context and the two can be tied together, for example creating many varieties of ways to review learning or to start a lesson.

Another experience that we have learnt from is the potential of a challenge framework in which an open-ended challenge that has a real context is posed for answering. The challenge takes a narrative that can be devised by young people or is posed in a way to engage them, for example making a film about bullying or issues of concern, within the framework of design criteria and specifications including time limits and working practices. The potential here is that ‘glass ceilings’ on achievement are decided by the young people themselves rather than by an externally imposed task with a possibly limited outcome. Young people on summer schools have reacted very positively to the use of this framework and can tackle complex issues as they push the work as far as they are able within the time allotted.

	Q3: How can schools support children to become independent learners and engage them in personalising teaching and learning?


The experience of the University of the First Age has been that where young people have been trained and provided with a skill set to become supporters of each others learning and where they have been able to develop and exercise leadership this has made huge impact upon their disposition to engage themselves in learning and upon the powerful and positive role models they provide for others. For instance UFA peer tutors are trained to understand how we learn and how we can provide simple coaching and feedback. This is a very different process to mentoring and the two should not be confused and in our experience works very well where there is a two- year gap between peers and where tutors are at year 9 and above.  

Leadership is learnable and we have examples of a course developed by young people for other young people that can cover issues such as understanding self and others, accountability, managing projects and working with others. The evidence suggests that these types of courses can support personalisation through providing a toolkit for students to develop habits and orientations toward learning and to become role models for other learners. We have examples where young people become advocates on behalf of themselves and others. run their own activities and work alongside adults to conduct research into learning.

	Q4: How should the school workforce be trained and deployed to support personalisation of teaching and learning? 


Training for all adults should include the ability to action research, test and collect evidence on the impact of their practice. The University of the First Age Fellowship programme endeavours incorporate action research while using the same learning strategies for adults as for young people (see question1.) 

We would argue that unless adults can adopt a reflective stance and make personal meaning for themselves then young people will not have access to the best role models to support them to do that. There is a world of difference between training that ‘passes the time’ and that which can challenge and produce changes in personal behaviours and dispositions. To scaffold this training the workforce needs to be more open to personalised coaching and co-delivering, continually learning and improving. The language needs to move from training to learning. This will need to start at initial training and be continued through access to experienced mentors and coaches.

	Q7: What should be the role of others beyond the school in helping to personalise teaching and learning?


There is a critical role for the voluntary sector in providing extending and enriching opportunities for young people. Good providers of additional activities through study support opportunities (out of school hours)-should be at the heart of extended services that support personalised learning. For instance summer schools can bring together a range of partnerships to create narratives that young people can engage with and in the process learn more about ‘learning to learn’. 

Whether it be through media, sport, vocational, arts or more ‘traditional’ subject specific routes it is possible with the use of external expertise and imagination to create rich and diverse programmes that are convivial in their ethos, welcoming and inclusive in their relationships and challenging in achieving outcomes. 


Through choice and imagination experiences can be provided that energise young people’s interest in learning and offer a more personal route. For example the University of the First Age will involve businesses, community organisations, a range of professionals such as artists and scientists in coming together to enhance a learning experience. External organisations can provide training, frameworks, paces and times to complement the learning of schools.

Young people who might be uncertain as to their direction in life or uncertain about their sense of identity can through learning experiences that are provided by outside agencies have the opportunity to make more informed decisions and choices. For those young people who already have strong motivations in a particular area the use of agencies beyond the school can ‘apprentice’ these young people to experts in their field and provide a real-life context in which to apply and test their skills.

	Q8: What capacities do parents need in order to engage with their children’s learning and how should schools seek to engage them? 


The experience of the University of the First Age in this area is that parents can be engaged in a very powerful way with their children’s learning through training that has a focus on how we all learn rather than on parenting per se.  Particularly if this learning is harnessed to developing activities with children outside of school such as supporting the running of clubs, super learning days and summer challenges. Developing a common language about learning processes helps parents and teachers share a platform for focusing on achievement, interest and motivation. The training should be fun, active and engaging and could develop ‘learning to learn’ activities, for example around the model of multiple intelligences, developing emotional intelligence, thinking skills and the links between health, diet and how the brain works.  

The skill sets and experiences that parents already bring with them can be important elements in extended learning and training should also enable parents to connect to their own self-belief and strengths in support of their children.  So the question should also be posed as how do schools develop their capacity to work with parents, often the best learning engagements can take place in spaces other than school with the imaginative use of venues that are more conducive to parents whose experience of school may not have been wholly positive. Again the voluntary sector can support schools in developing home community links through convivial and imaginative training and building up volunteers and time-banks.

