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1. Introduction

In 2006 the UFA is ten years old. The opportunity exists to present an account of the achievements of this remarkable network of people, and from this to celebrate and chart a way forward. The UFA is based on the following philosophy:

“The University of the First Age is grounded in the philosophy that all young people have the potential to experience success in one or more learning areas. The key to unlocking this potential lies in the multiplicity of approaches to teaching and learning which are used in the young persons ability to believe in themselves as ‘super learners’. In order to ensure that all young people see themselves as capable of the highest achievement teachers must have the highest expectations. Teachers need to enhance their skills to create a generation of motivated young people able to enjoy success, and are willing to explore and develop new and radical approaches to teaching and learning to enable this to become a reality” (Quotation from the Introduction to the Paul Hamlyn Teacher Fellowships Programme, 1997: 1). 

Therefore it is a network of adults and students who are working together to develop learning and learning potential. The mission of the UFA is: “to transform learning” and it does this through a focus on: 

· “The quality of learning and teaching

· Schools, students and the wider community and the provision of innovative learning opportunities

· Learner potential and the unique strengths of individuals”

The “core principals” are: 

· “To create a sense of belonging to two organisations – the UFA and the mainstream school or host organisation

· To have a focus on research and development and a commitment to innovation in learning

· To develop learning teams to plan, facilitate and evaluate activity

· To develop meaningful links between the home, school and community

· To have an unshakeable belief in the potential of all to achieve success.”

(UFA Partnership Handbook, undated/unpaged).

The mission and core principals are secured through creating opportunities for learning interactions in the hours outside of formal school learning such as after school clubs, Easter and Summer Schools, combined with innovative curriculum changes within school such as a Super Learning Day. Adults have sought access to the most up to date evidence on learning, and have developed or accessed professional development programmes in order to engage with and use research. 

There are two sources of data that help to describe the growth and potential of the UFA. First, is the retirement of Fred Jarvis as Chair of the Board is noted in 2001, and the achievements in the first five years is described: 

“Fred’s contribution was recognised, he was nominated to take the Chair in 1997. UFA started with £30k with the emphasis on summer school activity working with 300 young people and five schools. This year, 2001, the income will be £1m working with 3,000 children and 50 schools in Birmingham and 70 more nationally” (Minutes of Director’s Meeting 28th March 2001). 

A second illustrates the complexity of growth and the opportunities for development. The current Director, Steve Rogers, gives a flavour of what all of this means in practice: 

“The DfES funding in 1999 allowed the national roll out. Various partners joined. We have done development of work for the National College for School Leadership on insights into student leadership. This got us into London Schools and we learned a lot. We are writing modules for young people by young people, and this is running through the London Challenge. Gradually the UFA has more partners joining, now 43. There has been a growth in the Community Fellowship and Esmee Fairburn gave the UFA a grant for this. The UFA is developing a community campus at Braunstone in Leicester. Barnsley have used UFA in an extended learning centre outside of schools and is involving youth workers and teachers. Norfolk is developing community fellows with young people, and so models are developing locally. Cornwall is developing young people’s leadership through peer tutors. There is a sense of how the UFA can look, and if we can get young people to do this and keep doing it then it can be done, and we can demonstrate how different learning models can work. I wrote Celebrating Learning – a summary of where we have got to and this was a milestone for me. Looked at learning values and deep learning. This is what I believe in. Previously we were very magpie, and we now have more of a sense of purpose and coherence”.  

Capturing this complexity is a challenge, and the UFA requested me to construct an archive based on the following questions: 

· What are the purposes of the UFA and how has it developed over time?

· What key activities has it generated?

· Who are the stakeholders and what role have they played?

· What are the main trends and key turning points in the development of the UFA?

In constructing the account and the supporting documents the following work has been undertaken: 

· A search within UFA documents of key papers to identify key events and people. 

· Interviews with 21 people who have been involved in the UFA as students through to the DfES who have funded its development. Each person was asked to: first, tell their story of how they have come to be involved in the UFA; second, what they see as the core purpose of the UFA; third, to outline what they see as the core activities and key people/events in the development of the UFA; fourth, to give their views on why they think the UFA has been successful, and their views on the future. A full list is included in Appendix 1. I am very grateful to these colleagues for giving of their time to enable the history of the UFA to be written through recognising their ideas and practice. 

The report has seven sections, which in addition to this introduction, covers the experiences, origins, and development of the UFA. The key people and events are covered, together with views on the future of the UFA network. 

2. Experiencing the UFA

Here are two stories.

Story 1:

“I went to my first summer school in 1996 and a year later I became a peer tutor. Summer school for me was amazing, it was a week in July, and I was amazed by what was happening. All the different ways we were taught, all the senses were aware, I had not had this experience before. There were students from other schools, we were mixed and in our own time we could meet and talk with others. It was brilliant. We had a bus to pick us up and take us to the summer school because we were too young to find our own way there and there was the cost as well. There was a peer tutor in my group and I wanted to do this. It seemed that the peer tutor was in between the teacher and me, and they could help us out, it was a type of soft hierarchy. I did miss it once it was over. I did the training for the peer tutoring, and (name) really introduced it to me; I fell in love with all of it. Between July 1997 and December 2002 I went back to each summer school as a peer tutor. I really enjoyed it; I could be myself and be a role model. 

In Year 10 I had to do work experience and I applied to do it at the UFA, and I did administration work for two weeks with the Birmingham Team in Newtown. It was really scary to catch two buses to get there. (Name) gave me perspective on things, and (name) gave some evidence of the impact on revision classes, and how doing revision classes made a huge difference. I think it gave me more independence, I came out of my shell and I could let myself go a bit more, but it did take time. 

I went to college in Solihull to do graphic design, did a BTEC National Diploma. After the first year, in 2001, I wondered what to do next, and so I did a part time evening class on teaching adult learners in 2002 at Millennium Point with about 12 other people. I then did a Coaching and Mentoring Certificate, and became a Community Tutor. This was a lot of work on top of doing the graphic design course, but it did mean I could work alongside other young people. I am gobsmacked at how I managed to do all of this while I was studying full time. I did learn a lot such as if a student is crying I learned how to approach them, how to be patient and how to listen. 

I am still doing this type of work and I have now been CRB checked. I tend to work with the UFA at the weekend if I am needed for a session. I am now at the University of Wolverhampton doing graphic design. I have also done a British Sign Language qualification so that I can work with deaf people. After my degree I will do a masters course in communication. 

What was good about the UFA for me is that it didn’t matter that we didn’t have the finances at home and I didn’t think about being disadvantaged. The UFA meant I could pursue what I wanted to do, it supports all around it, and you learn to support yourself. I learned how to catch a bus, and so I learned what is basic. I learned to listen to people, to learn and to help. The people who supported me in my decisions are still there, and I know that I can do things and be successful. I got good grades, and I can see how far you can go and develop yourself” (18). 

Story 2: 

“I went to school where (name) was a teacher. In Year 11 (1996-1997) the school became a UFA school, and new techniques were used for revision. I became a peer tutor with (name) in the sixth form. I supported the summer schools by doing the administration and organising the peer tutors. I knew from this that I wanted to teach, and I went to Newman College to do Geography and Education. While I was studying I carried on supporting (name), and I worked on the Easter and Summer Schools as a part time job while I was a student. There was a problem with the PGCE programme and so I did a full time job as an Associate where I visited schools and ran day courses with the National and Birmingham Teams, and I did the administration. I talked to a Deputy Head in one of the schools and got a place to train full time as a geography teacher and I am now in my fourth year. 

What is great about the UFA is that it is a grounding for how children learn, and I learned how to be a teacher while being a pupil in school doing UFA activities. There are opportunities to develop teaching and how to learn, and how to develop skills and experiences. I knew as a teacher what to do because of my UFA experiences. I knew how to deal with problems, how to use learning strategies in the classroom and to make learning fun. I’ve been working on the London Challenge, and have learned a range of skills from this. I have to thank everyone at the UFA. They gave me the skills to be successful as a student and as a teacher, it is a two fold thing that they gave me” (20).

What these two stories from UFA graduates show is how the opportunities provided have made a difference to how these individuals understand themselves and their capabilities to succeed, and how they have learned to relate to others through the productive relationships within the UFA partnerships. In over a decade the UFA has worked with thousands of students in different parts of the country and this generates questions about the origins, development and future of the UFA.

3. What are the origins of the UFA?

The origins of the UFA lie in the biographies of those who have involved themselves. Primarily this begins with the students like those reported above who have experienced and lived within the UFA. A comprehensive report on students and the UFA would be likely to include other stories of involvement in summer and Easter schools, in Super Learning Days, in Revision sessions, and how they experienced learning in ways that made a difference to them. This requires an archive to provide an account of those who originated the idea, who made it work, who secured finance, and who have engaged with students in the design and delivery of sessions. 

Tim Brighouse tells his story of the origins of the UFA: 

“I was at a conference in Wolverhampton in the Spring or Summer of 1994 and I had been working on school improvement and thinking about the 85% of time when children are not in formal learning. I gave a speech at this conference where I argued that school is not enough and I coined the phrase ‘University of the First Age’ and talked about Multiple Intelligences and the need for summer courses. I later discussed the idea with David Winkley from the Children’s University and agreed that the UFA would be for early teenage years. I then built up support by sending a draft paper to secondary heads to invite involvement. Once I had the interest then the next stage was to generate some resources to fund the development, and so I held a dinner in Birmingham and invited people to it. There were local people from business and industry, from higher education, and some national people such as Michael Barber. I asked their advice on how to make the UFA a reality. At the same time the fund that had been generated from the legal action with John Patten became an inner city fund that could be used to support the beginnings of the UFA. Maggie Farrar was introduced to me through Michael Barber, and she took on the UFA using money from the fund to get things underway in the summer of 1995. The idea of the UFA was a technical one, and to make it happen it needed the flair that Maggie brought to the role. She was important for bouncing ideas off and it is not really possible to do something like this without her type of talent, and without networks who not only provide advice but you do need allies when things get tough”. 

Maggie Farrar tells her story of the origins of the UFA: 

“I came to be involved through serendipity. I moved out of London due to family reasons and was looking for a new job. I had been a Deputy Headteacher in London, and Michael Barber was a friend to the school, and he put Tim and myself in touch. The idea of the UFA was to be like an Open University for young people. We wanted something to transcend educational opportunity based on where you happen to live and to bring people together. We wanted the talents of Birmingham teachers to be spread across the city. Tim had a fund of money from the John Patten libel case and a charity was set up where the funds could be used to seed corn development. I was taken on for two days a week for three months to get the UFA started. We were successful in winning City Challenge Money that meant we could work with three schools in the Newtown area of the city. Within eighteen months we had a summer school, had involved six schools, and had set up a steering group. I worked with Pat Eagle who was instrumental in generating the funds and in managing the budget to deliver on our goals. 

We had to develop a learning model and we built on multiple intelligences and the work of Howard Gardner as well as Accelerated Learning. We wanted to use the UFA as an experimental space where teachers, usually restricted by the National Curriculum, could be involved in designing the curriculum. We decided to broaden out and to recruit tutors who could work in both schools and the community. We put an advert in the Birmingham Evening Mail to invite people to join us and we got a good response. It gave people a chance to break out and to experience learning at a new level.

Tim’s vision for the UFA resonated with my own beliefs about learning. I was an unknown and this helped because the UFA was seen as not having a vested interest behind it. We made something out of nothing, and we were passionate about making the UFA work. Tim used his name and influence to get it moving, he backed it and talked about it all the time, and this public advocacy was very important. We had a dinner party where we invited influential people and we got lots of supporters, and this helped with venues for summer schools”. 

Fred Jarvis tells his story of involvement in the UFA: 

“There are a number of features to the initiation of the UFA. First, Tim Brighouse gave the Greenwich lecture where he talked about the idea; second, I organised the fund to fight the libel of Tim, and when it was settled out of court there were funds from this together with the damages and this was to be used to pump prime. I was invited to join the Board and I became the first chair. The basic idea was to focus on time outside of school, the non-statutory time, and the key group the UFA wanted to target was the disadvantaged, and we brought people together to join the Board that reflected this and so we invited people from business and charities. 

I had contacts with David Blunkett and through a formal approach about the UFA the government funded the national development. It was crucial that the UFA should not worry about funding, they needed core funding. Together with the Paul Hamlyn Fellows in Birmingham, these became the twin pillars of the UFA. The Paul Hamlyn Fellows were crucial in development because of their work on the curriculum and in generating new ideas”. 

What these three accounts show is the importance of ideas combined with the people and strategies to realise them. The idea of the UFA lay with Tim Brighouse and his recognition of the location and importance of learning within the life of a child, combined with the political connections that would build the support to make the idea work. Central to this is the partnership with Maggie Farrar combined with resources available through the Patten libel case, and then later through government funding. The idea and reality of the UFA is also related to context, and how those in education (local government, schools) realised that the time was right to make this initiative. New ideas about learning (e.g. Gardner’s work) combined with restlessness with the restrictions of the national curriculum meant that the profession was ready and enthusiastic about new ways in which they might engage children with learning. Documents for the archive include: 

	1. Evidence of dinners to build support and investment: See Letters in Board Papers 22nd April 1997. 

2. Link with Millennium Point Project:  See Board Minutes 11th March 1997. 

3. 1998 Board minutes: show how activity is growing across Birmingham: increase in number of partner schools

4. Update in 16th Sept 1999 Board Minutes: shows the rapid growth of the network

5. February 5th 2000 a UFA Junior Board Meeting

6. January 13th 2000 Community Fellowship promoted by Chrissie Garrett. 

7. September 15th 2005: working with NCSL re leadership and students. 

8. Service Agreements File shows the range of work by national team in local partnership areas. Training for staff; superlearning days in schools; keynotes at conferences for e.g. headteachers. 

9. National Project Conference File: provides evidence of conferences with national partners on aims and developments. 




4. How has the UFA developed?

The purposes of the UFA were to develop new and innovative approaches to learning within the 85% of the time that a student is not in school. A range of respondents articulates this:

“To train teachers, to get them to think, to give them access to a body of knowledge and research. To work directly with the kids, and to give them practical experience” (03). 

“To support the personal, emotional and educational development of young people and adults. All have potential, and the UFA has a strong moral purpose which is translated into practice, and this is why it is different” (04). 

“The focus that the Academy of Youth had at the beginning was the transformation of educational opportunities for young people. This transformation is central. If you go back to the core principles there is a framework for making decisions, and we are building an open university for young people, with a sense of belonging to a learning community. The UFA has particular values, treats people in a particular way, and has aspirations. We know about learning, and how theories work in practice. We build networks that go outside of schools. We are about, what Tim Brighouse said: ‘Disturbing people’s minds’, to irritate schools to think about education, and with a wider range of partners. There are teachers, support assistants, libraries, community fellows, outdoor education, faith groups, youth workers, family learning, we link people up. Young people can see that they learn in different places, and they learn values about people, teams and relationships. They learn that all can achieve, and we need to believe in adults as well” (05). 

“To empower young people and communities. There is a direct link with the ‘Every Child Matters’ agenda. The UFA targets those in danger of disaffection, and aims to keep children safe. We have always been involved in healthy food and exercise, and emotional health. We have been interested in participation and citizenship, and the economic well being of young people with employment and how choices are made in life. We are working to educate parents to help their children, and to return to education themselves. The UFA had an ‘Every Child Matters’ agenda before the ‘Every Child Matters’ agenda was thought of” (07). 

“The UFA is for young people, to help them transform through experiences and the conditions in which they learn and their role in learning. Young people are not deficient adults, but are individuals in their own right, with a contribution to make” (06).

“To give young people a voice and influence over themselves and others in the future. Making learning more enjoyable. To begin with we worked with teacher training to develop interesting stuff for young people. There is now less of that. Our strength is in working directly with young people. We got our name because we were ahead of the game, innovatory” (08).

“To change the ethos in schools, with a higher level of understanding and respect for the child as learner” (09).

“If I was the minister I would make the UFA my R & D area for education. This is how we use it here, and we think the unthinkable. We have been much more thoughtful on the Blair ideas: what do they mean? Is it effective? On a balance sheet: what works, what are our concerns, and is it worth it?” (10).

“To provide professional development for teachers but also kids. The main impact is on how teachers view students differently. The peer tutoring in out of hours learning and super learning days means the teachers seen the potential that students have. In smaller groups you can take more risks in learning and you can see what they can offer” (11).

“It’s about deepening learning, using young people as catalysts for change. The National UFA is one of three national bodies that gets funding from the DfES, this gives clout to study support and the extended curriculum. Most people do know about it and it encapsulates for me the content, the logic, of what an extended curriculum can be. There is an organic approach to learning, and learning can be accessed and it can support the network. There is a feeling of belonging, and people know who you are, and it is about being known and being understood like in a family” (12).

“It is the interface between the school, family and community, and it allows young people to learn in a different way, families to help learning and to learn in the community. It isn’t just secondary, it is not just about the school site, but also for all children and not just those who opt in. Community groups can be in charge of their own learning, and the curriculum can focus on their needs, and this is crucial” (13).

“To transform learning opportunities, to learn about selves and their potential. There are different ways of learning, and learning is used as a transformation process in people’s lives. I can bring happiness, and helps in making choices, and learning has the power to do this. It provides the ethical grounding to make good choices. The UFA works with people and communities, and there is a through put where a young person goes to summer school, they become a mentor, they go to university, and then come back to summer schools” (14).

“To work with young people, parents, teachers, and adults in order to develop the skills necessary to work with young people. Particularly to develop innovative ways of approaching learning” (15). 

“To unlock the learning potential among adults and young people, and this is the reason I am involved” (16).

The underlying conceptualisation of the UFA is to draw on theories of learning that enable inclusion of all learners, and so the work of Howard Gardener on Multiple Intelligences is foundational to the development of the UFA. Tim Brighouse argues it that: “the approach to learning had to be an interest led model which for teachers kept alive intellectual curiosity”. 

The UFA needed to be a formal organisation and so a Board was created. I present below the Board in 1997 and 2005 so to show the continuity of involvement of people (e.g. Maggie Farrar) and role (e.g. local authorities), with the emergence of business and agency representation. 

	1997 Board
	2005 Board

	Chair:

Fred Jarvis: Former General Secretary of NUT

LEA representatives: 

Cllr Roy Pinney: Chair of Education, Birmingham LEA

Tim Brighouse: CEO, Birmingham

TEC representatives: 

David Cragg: Chief Executive, Birmingham TEC Ltd

Graham Rogers: University of Central England. 

Chamber representatives: 

Sue Battle: Chief Executive, Chamber of Commerce and Industry

Other representatives: 

Judy Clements: Birmingham Partnership for Change

James Cornford: Director, Paul Hamlyn Foundation

Bill Culshaw: Human Resources Director, BASS Taverns Ltd. 

John Hawksley: Human Resources Partner, Coopers and Lybrand

Patsy Heap: Libraries and Learning

Jindy Khera: Managing Director, KTC Edibles Ltd. 

Mohammed Nazir: Saltley Parents Association

Margaret Threadgold: Headteacher, Swanshurst School

Hugh Wright, High Master, King Edward Foundation

Company secretary: 

Pat Eagle

From 1999: Romaine Thompson

UFA: 

Maggie Farrar

Phil Grierson

Nigel Smith

Elaine Wright

Birmingham LEA: 

Lesley Brockington: Education Finance, Birmingham LEA

Stephen Sellers: Chief Accountant, Legal Services

Sarah Hughes: Public Relations Manager, Millennium Point


	Chair: 

Graham Rogers Chair Birmingham and Solihull Learning and Skills Council

John Ling (VC) Birmingham and Solihull Learning and Skills Council

Jerry Blackett Birmingham Chamber of Commerce and Industry

Erica Conway Birmingham Change of Commerce and Industry

Sarah Evans Birmingham Headteacher Member

Ingrid Gallagher Birmingham Headteacher Member

Tony Howell Birmingham City Council

Gill Howland Birmingham and Solihull Learning Skills Council

Cllr Jon Hunt Birmingham City Council

Cllr Les Lawrence Birmingham City Council

Adnan Saif Voluntary Sector Member

Nick Winterbotham Chief Executive Millennium Point. 

Independent/Expert Members: 

Tim Brighouse

Cllr Emily Cox

Maggie Farrar

Fred Jarvis 

UFA

Linda Gregory: Director of Marketing, Research and Innovation

Stephen Rogers: Director of UFA

Marilyn Stanley: Academy of Youth Clerk

Elly Tobin: Director of Learning for Citizenship




Summer Schools and other UFA activities: 

The first Summer School in Birmingham was in 1996, and since then there have been events such as this in local areas. In addition to this there have been Super Learning Days and Easter Schools. The following documents should be included in an archive to illustrate this: 

	The UFA Best Practice Guide

Brain Friendly Revision

Celebrating Learning

Each Partnership Manager is responsible for an annual portfolio that presents the activity in the previous year. These portfolios are an essential part of the archive and they need to be stored. 




Paul Hamlyn Fellows: 

The Paul Hamlyn Foundation funded the professional development of teachers in the Birmingham UFA from 1998 to 2001. The funds would enable three cohorts of Birmingham teachers to have half a day a week to be trained as fellows of the UFA and then to bring about new and innovative ways of learning in out of hours. In particular, the Fellows were to be in pairs from each school so that they could work together in setting up an Easter School, a Summer School, and/or Super Learning Days. The following documents should be included in an archive to illustrate this:

	1. Board Minutes from 1997 show that the Paul Hamlyn Fellowship was under development and implement from the beginning of the UFA.

2.  Board Minutes 22nd April 1997: presentation by Hywel Thomas regarding the Certificate accreditation arrangements with Birmingham University.

3. Document: The UFA Fellowship Scheme, undated. Provides the aims and role of a Paul Hamlyn Fellow. 

4. Document: Guy Shears and Elaine Kenney (1999) Swanshurst School, Birmingham, is an account of study support at this school. It outlines what Paul Hamlyn Fellows have been doing during the time of the Fellowship. 

5. Document: Maggie Farrar (2000) Discussion Document for the UFA National Project Partnership Meeting, for a Paul Hamlyn Community Fellowship. 


Funding and growth:

The funding of the UFA has a number of dimensions: first, the Paul Hamlyn Foundation; second, the grant from the DfES that allowed the UFA to go national and to retain its profile; third, the New Opportunities Fund where study support was funded through bids to NOF, and local partners did bids for study support to enable UFA activities to take place. In addition to this funding was also generated at local level through various bids to enable activity to take place. 

The UFA had been established in Birmingham but began to develop in other LEAs from the early days. Maggie Farrar describes how they established the first Tuesday in every month as an open day where people could visit and find out what was happening. Kirklees visited and they decided that they wanted to take up the UFA idea, and this led to the development of a brand and the core principles that could be spread to other LEAs. Soon Blackburn with Darwen and then Middlesborough joined, and from this a National Partnership Programme developed. 

There were significant developments as a result of this: first, the national fellowship needed funding and the UFA successfully applied to the DfES for a grant; second, the UFA became a national organisation and so the contractual relationship between the centre and local had to be worked through in relation to management, quality assurance, and local delivery of UFA goals. Maggie Farrar moved to head up the National UFA and recruited a team who would train and support LEAs and partnership schools, and the Birmingham UFA continued under the leadership of Chrissie Garrett. When Chrissie Garrett moved on Steve Rogers, who later became Director of the national UFA when Maggie Farrar moved to the National College for School Leadership, took on this role. 

The national team made two major developments in the financial and organisational arrangements with partner LEAs: first, there was a need to enable the UFA to be more financially secure and so subscriptions were introduced where the LEA/Consortia paid a yearly fee to secure the brand for local Fellowship training and activities; and, second, as the UFA grew there was a need to decentralise so that partners could meet regionally and begin to build their own practice within the brand. Three hubs were created with an intention to enable learning and activity across a region. This was a direct attempt to encourage local activity but at the same time the National UFA had to ensure that the integrity of the brand and core principles were maintained. 

In the late 1990s NOF funding meant that the National UFA had to collect evidence and data to demonstrate contractual compliance, this changed the relationship from working with local partners to get activity up and running to monitoring delivery and impact. As the UFA grew there was a tension between being partners in developing activity with regulating that activity in ways to secure and be accountable for funding. 

The following documents should be included in an archive to illustrate this:

	1. 1997 Board Minutes: show that Kirklees with Fran Perry in attendance is evidence of early development outside of Birmingham. Links with Tower Hamlets.

2. Board papers show important information in relation to finance. For example, in January 1998 there is £1,085,550: including funding from Paul Hamlyn, Single Regeneration Budget, Charities Lottery Board, with donations from TEC, Barclays Bank and BASS Taverns. Other LEA based funds include: City Challenge Grant, GEST, ICT and Salaries grants. In 1999 it is reported that the New Opportunities Fund bid taking place and on the 13th January 2000 it is reported that this has been successful with funding of £5.24m. 

3. A Profile document written by Maggie Farrar and Pat Eagle in April 1999 provides an excellent account of organisation, development and funding. 

4. At the 2003 Directors Meeting 25th June 2003 different funding is noted: Neighbourhood Renewal Funding; international work in Jamaica; work with London Challenge negotiations were taking place. Work was taking place with Goldsmith’s College in regard to the PGCE. 

5. 1997 Board Minutes: report the development of short and long term proposals for the UFA to develop and sell the brand, and how activities can become income generating. 

6. January 2001 Directors Meeting: notes the importance of QISS: Quality in Study Support. Enables schools to look at practice and to gain accreditation. Enables the UFA to have a quality mark without devising its own. 

7. Virtual College is noted in the 30th January 2002 Directors Meeting minutes. It is a Pupil Referral Unit and has the capacity for 50 pupils.

8. Innovation and Best Practice Awards for teachers to apply for funds to undertake research is in the 2002 30th January Directors Meeting minutes. See also the document: UFA Innovation Grants 2003-2004. 

9. Sabbatical Scheme for Birmingham teachers. Document by Chrissie Garrett (undated) advertising for teachers to obtain funding for time to undertake development activities in school. 

10. Board Minutes 1997, 1998 that UFA officers are line managed by BASS. In 2001 there is a paper by Chrissie Garrett on the organisation of the UFA within BASS. This paper outlines the origins and growth to date of the UFA. 

Board Minutes 22nd April 1999: that 4 national partners joined, and that Maggie Farrar to become National Director, and to appoint Birmingham UFA Principal. Chrissie Garrett appointed. 

2002: Steve Rogers Acting Principal of BUFA (was Acting Assistant Principal to Chrissie Garrett). Sue Ball, Acting Assistant Principal. 

18th March 2003 Directors meeting minutes: Maggie Farrar to leave to take up position as Assistant Director at NCSL. 

18th March 2003 Directors meeting minutes: proposals for reorganisation: Chief Executive of AOY to be appointed, Birmingham UFA and National UFA to be brought under one person, 4 national managers linked to regional hubs; BUFA Principal responsible for delivery; evidence of contested nature re full or part time CEO, whether call him/her a CE re link with education, and whether necessary given the leadership role of Directors. 

Regional Hubs: Directors Meeting 26th June 2002. 

Sue Collins secondment: Directors meeting 26th June 2002. 

Sept 2002 formation of Executive Committee made up of key posts in AOY e.g. Directors. Role became day to day operational so that Board becomes strategic and policy. 

September 2003 Linda Gregory appointed as Director of Marketing, Research and Innovation. Director Minutes 24th Sept 2003. 

Appointment of Roman Russocki as Chief Executive of AOY Directors Meeting Minutes 28th January 2004. 

Cathy Feeney appt as Partnership Manager for Birmingham Directors Meeting Minutes 22nd Sept 2004. 

Collaborative/associate relationship with Children’s University: proposal to bring it under AOY Directors Meeting 22nd Sept 2004. 

6th June 2005 Directors Meeting: Roman Russocki is not present and not mentioned. Previous restructuring that caused union opposition is no longer reported in minutes. 




5. How have people come to be involved in the UFA?

The growth of the UFA is related to the people who took up the opportunities that were offered. There are particular stories of how the idea of the UFA captured the imagination of people and generated enthusiasm to join and to make the UFA successful. Here are some of the stories. 

Those who became local trainers and fellows:

“I saw a job advert in school to become a Paul Hamlyn Fellow and I joined the second cohort in 1998 along with another colleague in school. We did a summer school for students moving from Year 8 to Year 9. I also ran the literacy programme for Year 7 and I collated all the out of hours learning in school. What was good about this was how having two of us in a school helped us to support each other, we could complement each other, and we could talk and there was time to share ideas and try new stuff. I completed the Fellowship and then I got a job with the (name) UFA to do training in 1999. I was with the (name) UFA until 2005 when due to restructuring I moved into the LEA. During the six years I worked in the (name) team I did Fellowship training; the Thinking Skills Fellowship; the LIG training at (name) School; a range of in-service sessions in schools for all year groups and subjects; gifted and talented work including direct delivery to Year 9 and 11 students; and, QISS” (03).

“Maggie Farrar came to school in the summer of 1997 and did a talk to staff, and showed us the materials. We did a pilot super-learning afternoon, and I was interested in this. I heard about the Fellowship and I joined phase 2. Myself and anther colleague from school joined and we got a laptop and a printer. It was all very exciting and we were both very enthusiastic. We did staff training and fed back what we were learning from the Fellowship. We ran 3-4 courses in school for out of hours learning, and in 1999 we did summer school, which was partly at the central venue and at school. The colleague left school and so I ran things on my own. I got interested in research, and did some work in maths. But once the Fellowship finished the contact with the UFA was limited. I applied for and got a training job with Birmingham in 2001 as the Adult Training Development Manager. Chrissie Garratt had taken over by then with an emphasis on working with a wider range of adults. So there were Fellowships for teachers, but also a Fellowship for Learning Mentors, one for Out of Hours Co-ordinators. Plus there was the QISS Fellowship, which was one afternoon a week for year. I took a maternity leave and returned in January 2003, and continued in my role until April 2005. Chrissie had left and restructuring in Birmingham meant a lack of direction and we seemed to lurch, and go where the money took us. In the last three years we have been working in a partnership group of schools in the north of the city in a Teaching and Learning Fellowship, this is now in the third year” (04). 

Those who formed the National Team: 

“Maggie Farrar came to speak to staff about the UFA, and what she said clicked with me, with my values and aspirations for young people. It seemed to be worth finding out more. I phoned her and we discussed the Fellowship. I was left with the impression that I could handle what was involved, and I applied for and was interviewed in school for one of the two Fellowships. I was appointed along with (name) to the UFA Fellowship, and this was a turning point for me as a teacher and as a career. Being part of a network with others in education is fantastic, because you are with like-minded people and you make new friends. The two of us developed activity in school, and by giving time up to do this I became more energised as a teacher, and it was linked to the reasons I went into teaching in the first place. I became a Fellow in 1997 and attended the training sessions and worked on out of hours learning in school. Then the opportunity came up for a part time secondment in the LEA, and this would be half the week in school and half the week co-ordinating UFA work in the city. In April 1999 another opportunity came to apply to join the national team, there were two posts, and the DfES funded this. (Name) who I had worked in school and I applied and we were both appointed, and together with Maggie Farrar and Pat Eagle we started the National UFA. We started off with two LEAs, and we now have over 40 (05). 

“Maggie Farrar came into school to introduce the UFA and to recruit Birmingham Fellows. The key message was that the UFA is about young people and it is different to school, and the emphasis is on learning. At the time there was little debate in school about learning and the UFA offered this to us. I joined the Fellowship Programme, and I met like-minded people who were interested in learning. A core principle of the UFA is the belief in the potential for all to succeed, and Maggie Farrar saw the potential in people. Both myself and (name) did study support, and then we were asked to do training in Birmingham. This sowed the seed about the potential in training and working with adults. I had been in school for 13 years and was comfortable in the role and was ready for a new challenge. In 1999 the National Manager post was advertised for a two-year secondment, and I and (name) applied and both were appointed. The job was to create the National Programme, and it has been a fantastic journey. We began with a few partners, 2 or 3, and this has grown. We had no structures and so we had to create them. The core principles were the lynchpin of everything, but we didn’t fully understand everything, we had to learn alongside as we grew with partners. In the beginning we had to do everything, we had to do the training, the documentation and the resources” (06).  

“A year before the UFA was introduced in my school I decided that I didn’t really like managing adults but I loved working with children. I resigned as Head of Humanities and went back to being Head of History. I also took on study support. There were changes taking place in school, and when the Head saw how the UFA worked he wanted the school to be involved. Two UFA Fellowships were offered and I applied for one and got it. The second Fellow left school within a term and so I stayed as a Fellow and other teachers joined me. Two things happened for me. The first one was that it became clear that we needed to work more with Year 9’s, and we took the opportunity to evaluate our work with them through John MacBeath’s research into the impact of Study Support. We also became involved in QISS, which gave me a structure. It was the UFA, however, that inspired our work and helped us create programmes that inspired young people to attend voluntarily. We tracked the results and it did make a difference; we did a summer school for Year 9 moving into Year 10; we did super learning days for Years 7, 9 and 11; we did revision sessions for Years 9 and 11; and we did a transition summer school for Year 6 into Year 7. We then moved on the work with parents and the community and eventually we ended up with a little University of the First Age in our area of the city when I applied for and gained the out-of-hours co-ordinators post in our EAZ. We transferred the UFA work across all of the schools. We used peer tutors. We trained staff of all the primaries to implement UFA philosophy and teaching and learning strategies in the mainstream. The local college, businesses and the library were involved. At our peak we ran 17 summer schools one year across a whole range of settings all run by people who had been UFA trained. The children and young people and their families just loved it. The experiences I went on to have working for the National UFA in helping other authorities develop their own ideas and applications was challenging but really exciting. I had the chance to work with some wonderful people. If I am making any success of being the Extended Schools Co-ordinator, it is due to the opportunities and experiences the UFA gave me” (07). 

“I was at the (LEA name) UFA first, and was deputy to (name). I had been an acting headteacher and I wasn’t sure about headship. I was interested in teaching and learning. I had done a lot of out of hours learning, and it was a lively school. The UFA is what I had been trying to do in school, it fitted my values. There was more freedom in the UFA, with no league tables to limit me. It did strike me that when we did residentials or we had artists in school: why did the kids learn more than in a structured lesson? In 2000 I joined the (LEA name) UFA, and in 2002 I became the National Director. I have tried to focus the network on learning, and young people. We had to ask: what have we learned? If we use multiple intelligences, then what have we learned in practice? Have tried to move our thinking on, particularly on dispositions for learning. We still don’t know enough about the brain, and it is dispositions for learning that matter. I have tried to make the organisation more professional in its service, wanted to build on the Open University metaphor, and so we need to be more professional, if we want new people to support us. The relationship with partnership managers, who are now wide ranging and at different stages, we need to be differentiated but keep in mind the core purposes” (14).

“I joined on 1st September 2003. I applied for the post and got the job, and did some research on the organisation. As the Director of Marketing, Research and Innovation I work on the UFA, Young People’s Parliament, Citizenship and Playing for Success. This is a new post and so I have had to create it. I talked to people and looked at the business plan. I worked on the priorities and presented this to the Board and Partnership Managers” (15). 

“I worked for the DfES, the study support team, and in November 2001 I inherited the UFA as the grant manager. I did Building Study Support seminars around the country in 2002 and 2003, and in my conversations with Maggie Farrar I decided I wanted a new challenge and I was offered a secondment. I agreed to do one year as a critical friend to Maggie and the National UFA, from April 2002 to March 2003. From April to August 2003 I was the interim Director, from September 2003 I became self-employed but continue to work with the UFA when appropriate opportunities arise” (16). 

Those who worked as local partners: 

“I heard about the UFA when there was an advert in (place name) LEA. There was a role to develop study support in the city, to develop achievement. I rang Maggie Farrar up and there were places available, and I signed up in 2001. I met Maggie because (place name EAZ) was also interested in the UFA and we needed to make sure that the LEA and EAZ involvement was co-ordinated. (place name) LEA did a bid to NOF for study support money, and the Director did not want all the money to be for the UFA. The EAZ did want all the NOF money for the UFA, and so there were two separate bids, and two separate grants. It was clear that the new Director in the LEA was not interested in study support or the UFA and so I decided to apply for the job in the (place name) EAZ, and I got the manager of the UFA job. I developed the programme from scratch, and worked with my counterpart in the (place name) LEA. We worked and trained two cohorts of fellows, ran a summer school, and numerous clubs. In 2002 I not a job with the National UFA, and became the fourth member of the team” (08).

“In 2001 I was made partnership manager. We targeted secondary schools where the stats showed that they were not up to the national average. Where the UFA has been successful it has been because there were teams of staff who were trained, and this was the case in at least 3 schools. Overall the impact was mixed. The fellows are more confident and they do understand the child as learner. I know that a teacher was turned around because of the UFA and they didn’t leave. In our evaluation of the revision there are 80% of young people who out perform the expected grades. The UFA has been very popular with the Director because in five years the 5 A*-C’s have gone up from 41.2% to 51.3%, and there is no school in special measures or in serious weaknesses. We have invited the primary schools to join in and we always had the library involved. The Youth Engagement Service, Education Welfare and Positive Futures are involved about behaviour, the UFA has much to contribute to those who have failed the system. I have tried to link to others in the school improvement team, we have done super learning days, accelerated learning, and we have two AST’s for the UFA. We did hesitate to call as school a UFA School, but we are giving out a plaque where UFA work is going on. My role changed as I am not only the Partnership Manager but also I head up the Study Support. I see my role as changing the ethos in schools, with a higher level of understanding and respect for children as learners “ (09). 

“In 1997 I was on secondment from school to do a bid to work with young people. I was at a conference in London where young people where speaking, and I saw the projects they where speaking about. I met Maggie Farrar and the children she brought with her to the conference were from the inner city and were so excited about what they were doing, and so I made contact with Maggie Farrar. Other colleagues in (LEA name) had heard of her and liked her. I visited Maggie Farrar to find out about Out of Hours Learning and about fun in learning. I was able to take a full time secondment to develop the UFA, and the current CEO of (LEA name) was Head of Education at the time, and he is a thinking and not an accountant, and he liked it and the UFA had his respect. They charged us 6k for the secondment, and I shadowed Maggie, attended training, and went round schools. In 1998 I put on a summer school for 200, and I got completely obsessed. I got money from the TEC, 10K, and did lots of networking. I didn’t really sit anywhere clearly in the structure, and no one seemed to want to own me. (name) saw our study support presentation, and saw the intellectual rigour and pedagogy in our work. He found money for me, and this helped me to build relationships with schools and to develop training programmes. I have been involved in a seminar for senior managers from health, media, education and social services, this has been very popular and I have made a lot of friends. Never really properly tapped into the school improvement services, they have only just begun to think that there is something in it, and so have contacted me. I am now Head of Out of Hours Services, and so I do have more clout now. I took on NOF and 1.2 million was brought in, and this got staff and an infrastructure. I had people on secondment, and the summer challenge is now mainstream and is has been funded for the last three years, and it is all badged as UFA. We run the fellowship programme over a year and we have our own version of this, it has the UFA and our own badge on this. In 2002 we started to charge schools, it doesn’t cover costs but it does mean we have an income stream and the schools do now take it more seriously. The structure is that we now have a UFA Partnership Manager (not me), Fellows, the staff who deliver the training, and administrative support. Each year is different from the last one, but the UFA has become embedded, we have converted the cynics. My role is more at arms length now” (10). 

“I started in (LEA name) in September 2002, the UFA had been going since 1999 but there was no one dedicated to it. I was brought in as partnership manager. I did fellowship training for two cohorts of teachers. I had come from private sector finance, had trained as a teacher, and I had led private sector training. The post was originally for two years, and in the first year I had a steering group, and had a woman seconded from school for one day a week to develop materials. The steering group met once a month, and it took me time to learn, and I followed the direction from the steering group. The group was full of ideas, and the people do leave, but I have to do all of the training, and the administration. It is very frustrating. I have done super learning days, out of hours learning, and summer schools. I do a two day community fellowship training, training of family learning tutors, playworkers, and youth workers. Part of the fellowship training is to develop a change agent role, and do training, but teachers are reluctant to train their own staff. I have included peer tutor training for a fellow and two students. In the first year of the fellowship training, five days training, they do three days on the UFA and they then do a super learning day, then day four is on peer tutoring, and day five they present their work. In year two they have three days training, and they have two days in learning teams and setting up out of hours learning, and day three is about reporting on this. My contract ends in March, and this is difficult to live with, and I need to be realistic even if I know I am good at what I do, there is that uncertainty” (11).

“In 2000 I was working for the (place name) EAZ, and we had our own UFA NOF funding, and our own UFA partnership manager, (name). When (name) moved, I took over. The issue was how schools could take action, and most have now come out of special measures. We linked the UFA with other projects, and we were mentioned in OfSTED reports and we gave stability for children. In the EAZ we set up the (place name) Learning Zone as a separate charity. We worked in partnership with the LEA, and we are the R & D arm, we do bids, work things out, pilot them and then roll out. I now manage the UFA for the city, and have a team to run the training. We have developed our own models of learning, e.g. emotional intelligence and coaching. The (name) project is the first community campus and it is based with families and the community. We intend rolling the community work with other LEAs and see a link with extended schools. We are developing a learning passport, and this will be rolled out nationally” (12).

“I had never heard of it, I did not hunt it down, it came to me. I was a member of the Standards Task Force in 1997, about 25 people, and Tim Brighouse was on this. I worked on it during 1997 and 1998, and he said that there was just the job for me with the UFA. The advert came out and I applied, and got the post. It came at a good time for me, as I was looking for a job that would link attainment with the family, the community and the school. I had wanted to do something different for a couple of years. So I got the job as the principal of the (place name) UFA. The job was managing out of hours learning for young people, KS 3 mainly; training of staff about out of hours learning. I was three years in post, and there were other strands: young people’s parliament and citizenship, training in quality assurance and QISS, learning mentors, virtual college for children out of school, community learning. The Neighbourhood Renewal Funding brought 1m, and this was about learning opportunities for children, and training in the community, and family learning. I was on secondment for six months, and (name) was acting principal, and I realised that it wasn’t helpful to have this situation and so I resigned. I am now Acting Director of Learning and Culture, and this covers all the services for children and inclusion. Have 9 Heads of Service, 64m, and 900 staff” (13). 

The involvement of the DfES:

“My role in the DfES is to try to promote and encourage study support, and this is linked to wider strategies. We fund the DfES to do this, and we work with LEAs and schools to promote out of hours learning. I joined the study support team, and took over from (name) as the grant manager. I was deployed from Employment and this was my first job in Education… I have been involved in two annual conferences for partnership managers and leaders, over time there have been quite significant changes in the UFA leadership coupled with changes in requirements from the Department. We are looking at a different system of accountability from the Department. In Government the term study support is used for out of hours learning, and any activity that is out of hours. From 1998 study support got specific government support, and it was an acknowledgement of its role in attainment. We have worked with partners to make it more strategic. A huge part of our agenda is to raise achievement, improve behaviour and attendance, and extended schools, the UFA has huge part. And, personalised learning. There are strong links with the Youth Green Paper. There is a Manifesto for Education Outside of the Classroom that involves the UFA along with Real World Learning and the Princes Trust. Study support looks healthy, and we are looking at the contract, particularly at sustainability for the UFA” (17). 

What is of particular interest in these stories is growth: both in personal and professional terms where an individual can give an account of how they got involved and how their career has been enhanced through that involvement, but also how the growth of people equates with that of the organisation as a whole. There are clear patterns here across the stories of the importance of Maggie Farrar in inspiring people, delivering high quality professional development, and enabling local areas to develop their involvement. Individuals have invested their careers in the UFA and have taken the opportunities it has created to make a contribution to learning and to children’s achievements. What is also an important outcome from this data is the value given to working collectively, to sharing ideas, to working with a common purpose that people believe makes a difference. Membership of the UFA is not mandatory but is based on professional engagement and interest in developing the self and skills. It speaks to the intrinsic motivation within professionals to want to give of their best and to make a commitment to want to know more about learning. 

When asked to say who the key people are in the development of the UFA those who dominate the conversation are: Tim Brighouse, Maggie Farrar and Pat Eagle:

“Tim Brighouse and Maggie Farrar gave it lift off. Maggie Farrar got on with people, had ideas, is enthusiastic, and this makes a hell of a difference. Pat Eagle sorted out the income and is very competent. Steve Rogers is a very good successor” (01).

“Maggie Farrar had critical vision and style, she convinced people to participate and sustained people. Chrissie Garratt is influential in Birmingham, has a huge drive, has connections and is proactive” (02). 

“Maggie Farrar had a clear vision, enthusiasm, and is inspirational for me, she practiced what she preached” (04).

“Tim Brighouse gave his name and clout, Maggie Farrar lived, ate and breathed it, and gave it a presence nationally” (07).

“There are key people in the DfES who worked on grant funding. Tim Brighouse dropped a pebble in the pond, Maggie Farrar drove it forward, and Pat Eagle had a real vocation for the project. There are partnership managers who put their heart and souls into it, and fought their way into LEAs to get it established” (14). 

While these key people are given appropriate recognition particular individuals who have helped out are also noted such as local councillors and staff in Birmingham, particular headteachers, and colleagues in partnership LEAs. As one respondent stated: “it includes Partnership Managers and Fellows, and young people themselves” (17). 

When asked to provide views on the key events in the development of the UFA respondents talked about a range of things which cluster around two main areas of activity: first, there is considerable talk about the importance and value of local training combined with national UFA conferences: 

“Training in pairs in a school for the fellowship training; support each other and we complemented each other. We had time to share and to try new stuff” (03).

“ As the two fellows in school we tried to put things into practice. We devised the first out of hours learning programme, and thinking skills at KS3. Kids who did this went on to get 5A* at GCSE. We ran three transfer summer schools from Primary into Secondary, and involved students as peer tutors. When we had a super learning day it really encapsulated belonging” (05). 

“The Annual Fellowship event is an opportunity for fellows to celebrate their own learning, and to share and showcase. There is breadth and energy, and a sense of belonging to a wider network, it re-energises” (07).

Second, there is recognition that there have been key moments in relation to the leadership, funding and organisation of the UFA: 

“The Tim Brighouse lecture was important in raising the idea of the UFA, and the New Vision Group was important in meeting with Blunkett and securing funding from the DfES” (01). 

“The DfES funding has had a huge impact. Coming out of Birmingham LEA and the formalisation of the Academy of Youth structure was  important and the UFA needed to do this. Locally, the securing on the Neighbourhood Renewal fund provided more training and activities for children” (04).

“ When Maggie Farrar left, it could have been the end. Steve Rogers, because he gave a different lead, a new focus and new verve, he brought different things and so it survives” (07). 

“The document, ‘Its my UFA’ about enacting policies by giving young people a voice, the young people got lost for a few years, and it is the young people who own the UFA. The residential for national and Birmingham team is useful, we visit policy and move things on. Steve Rogers and Linda Gregory think two years ahead and so things are less reactive” (08).   

“It started when number of partners increased into a more representative group. 5, 10, 15, and then jumped to 30. Up to then it was seen as a clique. The DfES published the “Good Practice Guide” which recorded the UFA work with partners and thereafter the UFA became more tangible. It gave it a different type of status when you talked to people outside of the network, because you are judged on what they can see, and it tells a compelling story” (16).

6. What are seen as the strengths of the UFA?

Respondents are overwhelmingly positive about the achievements of the UFA and this is encapsulated in statements about impact: 
“The Summer Schools are very impressive. I have attended conferences and there is a genuine enthusiasm; the spirit in meetings is impressive” (01). 

“When I go round the country, what sells it for me and to others is the unshakeable belief in children’s potential. We have to keep reminding ourselves and we need to shout it louder” (04). 

“It feels like an ongoing struggle for survival, and we are hanging on by our teeth with funding. We have been successful because people believe in it. The way in which the UFA works is very focused on people. It is about relationships. It is not just a job, but we believe in it. It has been timely, maybe due to Mrs Thatcher, and teachers were ready to hear that it does not have to be like this and that you can step out of the national curriculum. The UFA legitimised experimentation, what we say about education is still timely but more people are breaking out. Ten years is a long time but we still say ‘we need to do this’, it is sad but it is still not common knowledge. There is still dependency in schools, and the pressure of targets means that people don’t take risks. The government is to blame for the culture” (05). 

“There are a number of strengths, first the concept of the Open University for young people, this is appealing to young people and for those who care for them; second, the pure talent that was attracted to the UFA such as Sarah Burgess, Manjit Shellis, Lyn Reynolds, and Louise Darby, who are inspiring trainers, and who energised tired professionals. Third, we have been able to show how you can replicate and sustain; fourth, there have been resources and fellowship training; fifth, the funding and NOF grant; and sixth it has had very different but very good directors who have moved it forward at the time when it was needed” (08). 

“It has truly made a difference to children’s lives, there is evidence here, and young people have a belief in themselves. It provides the opportunity to be creative, innovative at a time when the curriculum is confined. It is an antidote and it drew a lot of people together. It has built capacity with fellows and mentors, and this renews it. People were attracted to the learning model” (19).
Between 2001 and 2004 there has been a national evaluation of the impact of the UFA on teachers, students and schools. The positive perceptions of the UFA in the few quotations listed above are not isolated but are widespread across the network. The documents that outline this and should be in the archive are as follows: 

	Gunter, H. (2004) National Evaluation of the UFA. Report to the National UFA. 18 pages. 

Gunter, H. and Stringer, B. (2004) Annual evaluation of the National University of the First Age. Report to the National UFA/DfES. 53 pages. 

Gunter, H. (2003) Evidencing the Impact of the UFA: a study of the 2003 portfolios. Report to the National UFA. 12 pages. 

Gunter, H. (2003) Case Study Report: Teacher Recruitment and Retention. Report to the National UFA. 38 pages. 

Gunter, H. and Stringer, B. (2003) Evaluation of the National University of the First Age, Comparison 2001-2003. Report to the National UFA/DfES. 11 pages. 

Gunter, H. and Stringer, B. (2003) Annual evaluation of the National University of the First Age. Report to the National UFA/DfES. 53 pages. 

Gunter, H. and Stringer, B. (2002) Annual evaluation of the National University of the First Age. Report to the National UFA/DfES. 29 pages. 

Gunter, H. (2001) Annual evaluation of the National University of the First Age. Report to the National UFA/DfES. 40 pages. 




The UFA has been rigorous in evaluating its work and in involving students, teachers and schools, along with partnership managers, to document and evidence what they have been doing. Every year the Partnership Manager would produce a portfolio to outline the activity, the achievements of the local UFA, and identify developments. Members of the national team would visit each local area, meet people and talk with the Partnership manager regarding UFA activity. There are three main qualitative reports on this work and these should be included in the archive: 

	Bullock, A. (1998) The University of the First Age: purposes, practice and impact. Paper presented to the British Educational Research Association Annual Conference, Belfast, August 1998.

Gunter, H. (2004) Case Study Report: the challenge of Summer Challenge. Report to the National UFA. 13 pages. 

Gunter, H. (2004) Evidencing the impact of the UFA: developing the use of the portfolio. Report to the National UFA. 6 pages. 




There is one main study on impact undertaken by John Hill in Birmingham in 2001. He undertook a comparative study of UFA students who had participate in UFA activities during 1996-1997 and a matched sample of non-UFA students. He found that: first, there is an above average KS3 and GCSE results for UFA students in comparison to the control group; second, “significantly higher than average KS3 results for UFA graduates across all core subjects for those UFA students making the most use of UFA activities” (though he does note that these may be more motivated,, and this would need more research); third, “drop out rates for UFA graduates as measured by the percentage of students with no GCSE passes were slightly lower than the LEA/national averages and significantly lower than the control group” (and he notes this is indicative of the UFA promoting a positive attitude); and, fourth, “… GCSE value-added showed that UFA students made as much progress as other pupils nationally” and he concludes, “given that the UFA cohort had a high proportion of pupils from groups that are at risk of underachieving, this suggests that the UFA experience can help in reducing inequalities in educational outcomes and that gains at Key Stage 3 (when UFA activities take place are carried forward to Key Stage 4)” (p4). This document should be included in the archive: 

	Hill, J. (2001) Analysis of the end of key stage 3 and GCSE performance of University of the First Age ‘graduates’ age 16 in 2000. Birmingham LEA. 


7. What are the issues in regard to the future of the UFA?

The UFA is regarded as an organisation and a network that is ahead of its time, and in addition that it is still relevant to children, schools and communities. At the same time respondents are well aware that the context has changed: first, the UFA agenda has been taken up by other organisations, not least the government; second, the shift in the role and functions of local authorities and the Every Child Matters agenda means that the UFA remains relevant but its ‘home’ within local authorities might be insecure: 

“the basic approach does not need to change. The UFA was ahead of its time and other organisations now do the same thing, and so the UFA has to show what is distinctive” (01). 

“UFA strengths are in how it improves the whole experience for the person, and this is what the UFA is doing. UFA was ahead of its time. How does Out of Hours Learning feed into the classroom? The UFA needs to build on this. The branding is important it gives identity and motivation. The significance is that it is not the girl guides or scouts” (17). 

“…the world is different now with extended schools, and personalised learning. The vacuum that the UFA filled is now populated by government policy. As schools become more autonomous they will need the UFA more because there is a greater need for networks. We have still not cracked the cycle of poverty and underachievement, and certain children from social classes don’t go to university and the UFA needs to work on this. It needs to go into the University/Higher Education dimension. The key question is: what are the intractable issues in education and how can the UFA work on these? If the UFA closed then we would lose the notion of a national brand, together with the importance of belonging. We need to do more on citizenship and we are doing more on this. There is still a lottery in achievement for children… the UFA does access and entitlement beyond that because they are part of something national. Year 6 come in and see 18 year olds as peers and so they can take a long view. There are opportunities for teachers to get together, schools are still cautious and the UFA helps them to experiment” (19). 

However, there is a concern that the UFA is at a critical time: 

“I would really miss it if it wasn’t there. I went to (name of organisation), who have contracts on Extended Schools, it is very male, very business like about the market and promotion. This created a feeling that I would miss something. I keep referring to the UFA but it is not there. It needs to be directly there, with the big boys, if they manage to do that then they have a future. Needs to be sharper and more hardheaded. Need to separate out what do with UFA members and what do as a business. I don’t think my thinking and practice would be where it is if I had not had the chance to think and reflect. The UFA can be irritating, a bit like a family, but I realise its importance” (12). 

“The future does look bleak. I never see or hear about it in Birmingham; Summer School is not being run; and it is not on the agendas for extended schools. There seems to be a total lack of understanding from the Board on this, and they need people employed to do the job, and we should be at the forefront of this but it is not there. There is a need to be proactive on extended school clusters, take the hassle off heads and be project managers. Nationally the UFA is no longer at the cutting edge, because it is mainstream. What will the UFA now offer? It needs a unique selling point on this or who it will link up with. Will it working with schools, children, communities, to commission work?” (13). 

“Current change is rapid and long term. There is a huge opportunity because we can demonstrate how learning outcomes impact on Every Child Matters. We have models that work, where adults and young people can learn together. More young people are involved in the governance and development of the UFA at a national level. If we can secure funding then we can give tools to groups. We can capitalise on the intelligence in the network, and therefore have a research base, and we need to be smarter at capturing this. We have good case studies but we need a meta-analysis of the questions. We need to lobby and be a think tank, we have demonstrable practice with evidence. If the LEAs are changing then the question is whether the Partnership Managers will be there, and so it will probably be a different form of organisation. There are two successful hubs in the north and north-east, and these regional models are interesting and support capacity. There is a sharing of information between partners” (14). 

“We have a model where others have caught up, so should be at top – but we have not grasped how we talk to others. This is a pivotal moment in our agenda. Why? We do too much delivery and we are not strategic enough. Because we work with more operational people then we don’t link enough. We need to be braver. The team need to see what has been achieved. About us setting the vision and can do it. Need access at Children’s Services level, this is how we can help you. We really have a short time to do this in. The organisation has been very dependent on a single DFES grant and a second grant. It needs a variety of funding streams and so need to go outside to others. We have to communicate on the edge of innovation, as we are doing on this work on student voice and research. This is where learning needs to go to, with skills in resilience and models for young people. Are we working with young people or those working with young people? It is both. We have a lot to offer. We need to work on governance of the organisation, and there are no young people on the Board, and so we need to practice student leadership. Need to look at regions and regional response, with a sense of exchange, put something in and get something out, and how we can develop the UFA together. Can feel very positive and forget to maximise on opportunities. Too focused on operations and need to challenge strategy” (15). 

What seems to be emerging from these observations is that the UFA has a number of strategic investments to make in its future in relation to how it positions itself in relation to new policy initiatives and new networks. While there have been some local difficulties the UFA remains vibrant across the country and those who are participating at all levels remain committed to it in relation to purposes and practices. The ideas and the enthusiasm remains, but what is needed is the support to do this. The issues that respondents raise as concerns fall into a number of categories:

Funding: 

“there is a concern about funding which is a worry” (03).

“I’m optimistic, particularly because it is still timely. It can bring organisations together. The challenge is the disintegration of LEAs who are our current partners. But this could create more of a need. Funding ends in April, and it means we have to chase work rather than do long term planning. The UFA does have an important part to play in shaping the future but we need backing. We need to keep the focus on everyone as a learner, and we need to continue to learn, and we need time to reflect on this and model it (05). 

“I have no idea where the funding will come from. We need to look at the Extended School Agenda and multi-agency work, as the UFA has expertise here” (07). 

“I don’t know where we are going, such shifting sand, about funding and how LEAs and Schools can access our services. But building the network and involve young people, this is the way to go. The concept is still valid and people still want it. The potential is not fully understood as yet. We have to chase money and this limits our ability to do what we want to do. If we had the funding then we can think about schooling and young people, and then innovate, and currently we have to be reactive” (08). 

“It is difficult to plan because of the employment situation and whether there is extended funding and contract extensions” (11). 

Performance agenda: 

“As the organisation grows there is a demand for information on impact, and the danger is that the UFA can begin to look too much like school” (02). 

Renewal of ideas: 

“The seeds of learning approaches have been sewn, but without the UFA to push it there is a concern. The UFA makes people hungry, and so where will the ideas come from? For me it has been a roller coaster ride, and it has been a good thing to do” (03). 

Communication: 

“There is a future and we need to find better ways to let people know about us, for example, Birmingham is problematic because people think the team is no longer around, and the profile is not as high, and we shouldn’t diversify too much. We need to have more input into what is happening e.g. Every Child Matters and changes to LEAs. Money is still an issue: will I have a job next year?” (04). 

“I hope the future will be bright. Something will tip us into something different. We want lots of people to know about us. There are challenges ahead, how we create our future, and be a robust business and hold onto our core purposes. There are wider partnerships than just schools. Young people are in the middle and school is just one partner in this” (06). 

Since completing the interviews funding has been agreed, but this does not take away the ‘hand to mouth’ existence of the UFA, and at a time when resources are scarce the ability of the organisation to build a business is limited. The UFA is a vibrant network, is optimistic that it will respond productively to the new and unfolding context, but it could be lost unless there is a major investment in it.  

Appendix 1: Interview Sample
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